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Monitoring visit: main findings
Context and focus of visit
Enabling Development Opportunities Ltd was inspected in September 2018. At that
time, inspectors judged the overall effectiveness of the provision to require
improvement. The focus of this monitoring visit was to evaluate the progress that
leaders and managers have made in addressing the main areas for improvement
identified at the previous inspection.
At the time of the monitoring visit, there were 203 learners. The four largest areas of
learning were adult social care, beauty therapy, personal training, and nail
technology. Most learners were studying on level 3 diploma courses. Some 193
learners were funded through advanced learner loans. The provider has enrolled 10
apprentices on business and management courses, with training provided by a single
subcontractor.

Themes
How much progress have tutors made in
improving the quality of teaching, learning and
assessment by using information about learners’
starting points, setting challenging work and
providing constructive feedback?

Reasonable progress

Tutors now gather more information on learners’ starting points. All new learners
assess their own levels of expertise in relation to the knowledge, skills and
behaviours which will be required to achieve the qualification. They do this using
selected statements from the qualification specification. However, too many learners
complete this assessment without the support of the tutor and are unable to assess
their starting points accurately. As a result, tutors are not using correct starting point
information for all learners, from which to measure their progress over time.
Where learners have previous experience of elements of the course, tutors support
them to complete some higher-level units, and others finish the course more rapidly.
For example, a level 3 adult care learner completed some level 4 supervisory units,
as this reflected his experience, job role and ambition.
On vocational courses, tutors provide oral and written feedback which challenges
learners to improve their work. For example, tutors in adult social care challenge
learners to state the specific actions they would take if they identified the potential
abuse of a client. Tutors challenge learners in the nail technology course to improve
the quality of their manicure and pedicure procedures through further reflection.
Although tutors provide helpful feedback, their targets for learners are still based on
unit or task completion. As a result, tutors do not reinforce the development of
knowledge, behaviours and skills with learners. Learners are not clear about what
they need to improve to achieve the highest standards.
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Tutors on the beauty therapy course build effectively on learners’ previous
experience. Some learners are self-employed in the sector. Tutors use question-andanswer techniques effectively to involve these learners. Learners share their
knowledge beneficially with the group. Tutors use learners’ existing knowledge and
skills to extend their understanding into new areas. For example, tutors in beauty
therapy build on the skills employed by learners in body massage by applying them
to Indian head massage.
In vocational areas, tutors develop learners’ technical understanding and use of
technical terms well. A learner on the level 4 adult care course clearly understood the
importance of the concept of mental capacity when dealing with adults with learning
difficulties. Learners in beauty therapy use the terms of ‘effleurage’ and ‘petrissage’
correctly when discussing the benefits of different massage techniques.
How much progress have managers made in
improving the quality of information, advice and
guidance so that learners make good progress
towards their next steps?

Reasonable progress

Managers have improved the process for providing initial information, advice and
guidance. Managers and tutors meet with learners in person, and no longer recruit
learners solely through social media. Managers and tutors provide learners with more
information about the requirements of the course. Through taster sessions,
managers and tutors ensure that learners realise that the course includes a balance
of practical and written work. They explain the additional costs linked to materials
and uniform. Managers communicate high expectations in terms of attendance.
All learners complete initial assessments in English, mathematics and the knowledge,
behaviours and skills that are related to the specific vocational qualification. As a
result, prior to enrolment, learners have a good understanding of what the course
involves.
Managers complete risk assessments with learners who have a medical or health
condition. They ensure that appropriate modifications are made to the learning
environment so that such learners are supported appropriately.
After enrolment, managers provide learners with a time for reflection. Within this
period, learners can withdraw their registration without financial penalty.
During the course, tutors provide learners with guidance on their next steps.
Managers have decided that all tutors will study for a level 4 qualification in
information, advice and guidance. Although this initiative is not yet complete, current
learners receive good support for their next steps. Through their own experience,
tutors provide good advice on how to set up in self-employment. Many learners stay
in their current employment and gain promotion.
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Despite improvements in information, advice and guidance, too many learners have
left their courses before the planned end date. Staff have not kept in touch with
these learners and therefore have not been able to identify the reasons for their
departure.
How much progress have tutors made in
extending learners’ skills in English so that they
are well prepared for higher-level roles?

Insufficient progress

Managers have very recently introduced the assessment of all learners’ starting
points in English. They identify the level of learners’ English skills and the areas that
they need to improve. Managers and tutors have not yet ensured that individual
learners receive specific learning activities to address the weaknesses in their
English.
Learners have improvement targets in English on vocational courses, but tutors do
not make use of them or monitor learners’ progress towards them. Learners are not
aware of their targets for improvement in English, and therefore are not able to
clearly explain the progress that they are making in improving their English skills.
Tutors’ feedback to learners is too limited and general to be effective. Tutors record
that learners need to improve their spelling and grammar, but do not provide ways
of helping learners to improve. They do not set specific targets for extended writing
or writing for different audiences, skills which would prepare learners for higher-level
positions or further education.
Within learning plans, tutors’ targets for the development of English skills are too
general. For example, learners were not taking notes in a consistent and clear way,
and so their tutor set the target of improving note-taking. However, the tutor did not
explain what they would expect to see to demonstrate effective note-taking and did
not check that learners were taking appropriate notes.
Managers have not provided any professional development or training for tutors on
the implementation of the new approach to the development of learners’ English
skills. When observing lessons, managers make very general comments about the
teaching, learning and assessment of English skills; they do not identify in sufficient
detail how tutors are helping learners to improve. Managers do not encourage tutors
to develop English skills in a planned way. As a result, learners do not make the
progress of which they are capable.
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How much progress have managers made in
improving the quality of teaching, learning and
assessment and outcomes for learners through
devising an effective quality improvement plan?

Insufficient progress

Managers have developed a detailed quality improvement plan which covers
teaching, learning and assessment, governance, initial advice and guidance, and the
quality of staffing.
Senior leaders have now strengthened the quality improvement function by
developing two new quality improvement roles, to replace the previous single
manager role. These changes in the management team are only just starting to
make a positive impact. Senior managers have not displayed effective coordination
or oversight of quality improvement activities. Managers have been slow to improve
the quality of the learners’ experience.
In their quality improvement plan, managers do not evaluate the impact of their
actions on learners. They do not set precise targets with a date when they will
measure progress. For example, managers do not set a target for the percentage of
learners to stay on courses. Despite efforts from managers, the number of learners
leaving early remains high.
Managers have not developed an effective approach for improving the quality of
teaching and learning. As at the previous inspection, observers focus on the
performance of the tutor and do not report in detail on the progress that learners
make in terms of their skills and knowledge. They do not evaluate the impact that
teaching has on learning. Most observers provide generous praise and very little
detail on how to improve. Managers do not use the outcomes from the internal
observation of teaching and learning to develop the staff development programme.
At the previous inspection, inspectors judged that staff did not have sufficiently highlevel teaching skills. Directors have invested in delivering the initial teacher training
qualification to four existing assessors in the past four months. Trainers have
focused on supporting staff to plan lessons which develop knowledge, behaviours
and skills and secure higher standards of work from learners. Staff have begun
implementing this approach.
Directors ensure that staff continue to update their vocational skills. To this effect,
they offer staff five days per year to refresh their knowledge of the sectors in which
they teach. This means that learners learn from staff who have up-to-date
professional experience and expertise.
Directors made the decision to strengthen the curriculum leadership of the provision
by splitting the role of performance manager into two curriculum managers,
responsible for beauty therapy and care programmes. Early signs are that this is
having a positive impact on the quality of teaching, learning and assessment. Tutors
on beauty therapy programmes meet once a week to share good practice, discuss
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new approaches, learning resources, and learners’ progress. Managers are planning
to extend the sharing of good practice to all vocational areas.
After recent staff training, all staff use the online tracking and learning system.
Tutors receive assignments from learners and mark them promptly. Tutors do not
yet use the system well enough to consider the outcomes from initial assessment.
Tutors do not provide specific enough learning targets for those learners who need
to improve their English skills.
Managers have a clear grasp of the performance of tutors and course results. They
hold staff to account more rigorously against their workload and profile of learners.
Managers have identified tutors who need to improve their performance. However, in
a small number of cases, learners have not achieved their qualifications due to poor
staff performance or staff changes.
Managers have improved the monitoring of learners’ destinations. A greater number
of learners are gaining higher-level skills, promotions or pay rises at the end of their
programme in care. An increasing number of learners are moving on from beauty
therapy programmes into self-employment or further education.
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Any complaints about the inspection or the report should be made following the procedures set out in
the guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to
send you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.
Learner View
Learner View is a website where learners can tell Ofsted what they think about their college or
provider. They can also see what other learners think about them too. To find out more go to
www.learnerview.ofsted.gov.uk.
Employer View
Employer View is a website where employers can tell Ofsted what they think about their employees’
college or provider. They can also see what other employers think about them too. To find out more
go to
www.employerview.ofsted.gov.uk.
The Office for Standards in Education, Children’s Services and Skills (Ofsted)
regulates and inspects to achieve excellence in the care of children and young
people, and in education and skills for learners of all ages. It regulates and
inspects childcare and children’s social care, and inspects the Children and Family
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher
training, further education and skills, adult and community learning, and education
and training in prisons and other secure establishments. It assesses council
children’s services, and inspects services for children looked after, safeguarding
and child protection.
If you would like a copy of this document in a different format, such as large print
or Braille, please telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.
You may reuse this information (not including logos) free of charge in any format
or medium, under the terms of the Open Government Licence. To view this
licence, visit www.nationalarchives.gov.uk/doc/open-government-licence, write to
the Information Policy Team, The National Archives, Kew, London TW9 4DU, or
email: psi@nationalarchives.gsi.gov.uk.
This publication is available at www.gov.uk/government/organisations/ofsted.
Interested in our work? You can subscribe to our monthly newsletter for more
information and updates: http://eepurl.com/iTrDn.
Piccadilly Gate
Store Street
Manchester
M1 2WD
T: 0300 123 1231
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted
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