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Summary of key findings for parents and pupils
This is a school that requires improvement
 The quality of teaching, although much
improved, is not yet consistently good across
the school.
 Teachers’ questioning skills and the learning
activities they provide do not routinely stretch
and challenge the most able pupils.
 At the end of key stage 2, too few pupils
reached the standards expected of them in
reading and mathematics. Progress in writing
and mathematics is not yet consistently good.
 School self-evaluation and strategic planning
documents lack precision and contain some
omissions. Consequently, governors are not
able to use these plans to hold leaders and
teachers to account for improvements.

 The school’s target-setting and tracking
systems have improved. However, they do not
focus sufficiently on ensuring that
disadvantaged pupils in all year groups make
the accelerated progress needed to catch up
with their peers.
 Leaders have not yet implemented a clear
assessment and feedback policy for the wider
curriculum. As a result, pupils do not know
what they have to do to improve their work in
subjects other than English and mathematics.
 There is a lack of challenge in the wider
curriculum. Teachers’ expectations are not
always high enough and pupils are not
challenged to apply their writing and/or
mathematics skills across different subjects.

The school has the following strengths
 Senior leaders and governors are dedicated
and determined to make Pebsham a good
school. Their new systems and actions are
rapidly improving the quality of teaching and
outcomes for current pupils.

 New systems have been introduced to support
teachers and teaching assistants to make
better use of assessment information. As a
result, they target specific learning activities to
meet the pupils’ needs.

 Teachers follow the school’s feedback policy in
English and mathematics, and pupils know how
to improve their work in these subjects.

 Attendance and behaviour have significantly
improved since the school became an
academy. Pupils behave well, feel safe and
enjoy taking on responsibility.

 Children get off to an excellent start in the
Reception class and make good progress.

Full report
What does the school need to do to improve further?
 Improve the quality of teaching, learning and assessment by ensuring that:
– pupils apply their literacy and mathematics skills across a range of subjects to
deepen their levels of learning across the wider curriculum
– teachers raise their levels of expectation and challenge for all pupils, particularly
the most able
– all teaching meets the same high standards as the best currently in the school.
 Improve pupils’ outcomes by ensuring that rigorous self-evaluation informs precise
school development plans with suitably aspirational targets for continued improvement,
particularly for:
– the most able pupils
– disadvantaged pupils, including the most able disadvantaged pupils.
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Inspection judgements
Effectiveness of leadership and management

Good

 The caring and approachable headteacher knows the pupils well and is passionate
about securing the very best outcomes for all of them. A warm and welcoming
atmosphere with a shared drive for continual improvement is evident from the top
down. Pupils and parents value the recent improvements made to the school buildings
and appreciate the nurturing community that Pebsham offers.
 The quality of leadership and management is good. Following a period of staffing
turbulence and the conversion to academy status, The Kemnal Academies Trust
(TKAT), governors and the headteacher have strengthened and developed leadership
at all levels. Working together, they have secured the support of the staff, pupils and
parents to create a positive and purposeful culture within the school.
 Senior leaders work in partnership with a range of other schools belonging to TKAT
and, more locally, through the Bexhill alliance of eight schools. This has provided
opportunities for staff to engage in improving their practice, learn from best practice in
other schools and moderate their assessments of pupils’ work.
 The academy trust provides effective training to leaders at all levels, including middle
leaders who are responsible for subjects, which has helped senior leaders improve the
quality of teaching. Monitoring and review visits from the academy trust take place,
which usefully affirm the quality and impact of this improvement work.
 Effective systems are used to evaluate the quality of teaching. For example, through
their regular observations of teaching, senior leaders are able to offer advice to
teachers on how they can improve their practice. Middle leaders responsible for
reading, writing and mathematics play their part too, and are increasingly involved in
assessing the quality of teaching in their subject area.
 Middle leaders have forged an enthusiastic and cohesive team. They have begun to
engage in a range of strategies to collect useful information on the quality of pupils’
learning. This includes attending training, short visits to lessons and playing a part in
the more detailed scrutiny of pupils’ work. Leaders use the information obtained to
model and share good ideas. This has supported recent improvements in English and
mathematics. However, there is still some work to do to ensure that teaching, learning
and assessment are consistently good in these subjects and across the curriculum.
 Leaders’ plans ensure that the needs of pupils entitled to support through pupil
premium funding are met. The additional funding is allocated appropriately to ensure
that the academic, social and emotional needs of these pupils are provided for. As a
result, where teaching is strongest, disadvantaged pupils make progress at similar
levels to other pupils in the school. However, leaders’ targets for this group are not yet
ambitious enough to ensure that these pupils make rapid progress from their starting
points in reading, writing and mathematics across the school.
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 Sports funding is used appropriately and has impacted on pupils’ engagement and
participation. As part of a local partnership, the school participates in regular
tournaments which promote teamwork, collaboration, fitness and skills in a range of
sports. The pupils whom inspectors spoke to enthused about sports, with combat,
football and badminton being particularly popular.
 Senior leaders introduced, and have recently refined, new assessment and tracking
systems which now monitor the progress of pupils well in English and mathematics. As
a result, although outcomes are not yet consistently good, staff now ensure that
bespoke ‘next steps’ sessions are offered to pupils who fall behind, supporting
improved progress.
 Leaders’ assessment systems in science and the wider curriculum are not yet as well
developed as they are in English and mathematics. Inspectors’ scrutiny of pupils’ work
identified that the quality of teaching in science and humanities subjects is variable.
Consequently, the progress that pupils make, particularly that of the disadvantaged
pupils and the most able, is not as strong in other subjects as it is in English and
mathematics.
 Pupils’ spiritual, moral, social and cultural development is woven throughout the
curriculum. Teachers and teaching assistants promote spiritual and social development
well through their questioning and encouragement of a reflective approach. A range of
extra-curricular sporting, singing and cheerleading clubs, together with school visits
and trips, enrich and extend these opportunities. However, pupils are less confident to
discuss different faiths and cultures. Leaders are aware that the school can do more to
ensure that pupils’ cultural development is as strong as the other aspects of provision.
 British values underpin the curriculum as a result of the school’s four ‘curriculum
drivers’ – diversity, citizenship, communication and enterprise – being integrated into
the termly ‘learning journeys’. Pupils understand and value the class and school rules,
and consider the consequences of their own behaviour. Pupils told inspectors that they
enjoy taking on responsibilities, for example as school councillors and playground
buddies, which provide opportunities to learn about democracy and the rule of law.
 The school’s breakfast club and after-school club are well led and managed. Good
relationships together with clear routines and procedures ensure that pupils engage in
meaningful activities and are well looked after.
 The school offers a welcoming and friendly place for parents and visitors. However,
during the inspection, a small number of parents expressed concerns related to
provision for pupils who have special educational needs and/or disabilities, or issues
relating to behaviour. Responding to these concerns, inspectors scrutinised records,
met with leaders, observed behaviour and conduct around the school, and interviewed
pupils both formally and informally. Inspectors judge that leadership of support for
pupils who have special educational needs and/or disabilities is effective and behaviour
is good. Bullying is rare and pupils told inspectors that when it does occur they trust
staff to act quickly and decisively to resolve any issues.
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 School self-evaluation and improvement plans lack precision and contain some
omissions. Current plans do not focus sharply enough on how teaching needs to be
improved to secure sustained improvements to outcomes in mathematics and the wider
curriculum. However, inspectors judged that practice in school is stronger than this
paperwork suggests. The academy trust, leaders and governors agree that further
improvements to self-evaluation and planning are needed to ensure that teaching is
consistently good or better. Particular focus needs to be given to the rates of progress
made by disadvantaged pupils and the most able pupils.
Governance
 The governors and trustees discharge their statutory duties well. They share leaders’
vision for the future of the school, and support and challenge leaders effectively. The
layers of accountability within governance are robust.
 Regular visits enable governors to know the school well. The chair of the governing
body in particular has an accurate view on the quality of teaching and its impact on
pupils’ progress. Governors ensure the fair and consistent application of policies and
that only the best teaching is rewarded with pay increases.
 Governors have successfully challenged leaders to raise the quality of teaching and
learning, and hold them to account for further improvements. However, the lack of
precision in the school’s self-evaluation and development planning restricts the ability
of governors to be able to challenge leaders and teachers to ensure that all groups
make rapid progress.
 The regional director of TKAT has used his experience and expertise in education to
challenge and support the school. He works in partnership with school leaders to drive
school improvement. This adds to the capacity of the school to develop further.
Safeguarding
 The arrangements for safeguarding are effective.
 All staff and governors receive appropriate, regular up-to-date training and are well
informed about how to keep pupils safe. This means that they are able to carry out the
school’s procedures well and ensure a culture of vigilance.
 The school deals sensitively with parents and families who may need extra support and
advice. Leaders work diligently to engage wider expertise to offer timely support for
vulnerable pupils. Clear records of regular communications with outside agencies are
maintained.
 Staff, parents and pupils agree that the school offers a safe, secure and inclusive
environment. Several parents commented on the happy, family ethos of the school.
Quality of teaching, learning and assessment

Requires improvement

 Teaching, learning and assessment require improvement because they are not
consistently good in all classes. Consequently, pupils’ progress is inconsistent across
the school.
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 Improvements to the quality of teaching and assessment have not yet had a sufficient
impact in every classroom. As a result of variations in the quality of teaching, pupils,
including those who are disadvantaged, do not make strong enough progress from
their starting points in reading, writing and mathematics.
 Teachers consistently apply the school’s policy for feedback and assessment in English
and mathematics. Pupils respond well to regular praise and constructive feedback to
consolidate and improve their skills in these subjects. Assessment and feedback are
less precise in other areas of the curriculum, including art and science. This means that
pupils are not always aware of how to improve their work. Consequently, they make
less progress in these subjects than they do in English and mathematics.
 Pupils’ work over time identifies that too often the learning tasks set for the most able
pupils are too easy. This is particularly the case in science and the wider curriculum,
where learning activities do not challenge pupils to think deeply by applying their
literacy and/or mathematical skills in new contexts. Some teachers do not have
sufficiently high expectations of what these pupils can achieve and this is slowing their
progress.
 Most teachers apply their strong subject knowledge and assessment skills to design
engaging activities and use probing questions to challenge pupils’ understanding.
However, the impact of teachers’ questioning is variable. Occasionally, teachers’
subject knowledge appears less secure and their questioning is less effective. Where
this is the case, not all pupils are stretched sufficiently.
 Teachers’ expectations of the presentation of work are inconsistent, and pupils do not
always use their developing handwriting and spelling skills in their everyday written
work. Some teachers ensure opportunities for extended creative writing, such as were
seen in the ‘war games’ display and learning journey folders produced by Year 5.
However, elsewhere, pupils’ English books identify that pupils do not consistently
improve their writing through drafting and redrafting their work.
 There is a drive to improve the quality of teaching, learning and assessment in
mathematics this year. Refined assessment and monitoring systems have enabled
teachers and teaching assistants to begin to use assessment information to refine and
improve learning. For example, in Year 6 mathematics lessons, the teacher and
teaching assistant have worked well together to ensure bespoke ‘next steps’ provision
for a small group of pupils who have fallen behind. As a result, these target pupils have
made accelerated progress to catch up with their arithmetic skills.
 There is still variability in the quality of teaching, leading to gaps in some pupils’
understanding of mathematical vocabulary and skills across the school. Leaders are
aware of this and their drive to improve learning in mathematics is ongoing.
 The teaching of phonics is effective. In the best examples, good relationships, high
teacher expectations together with appropriate levels of challenge ensure that pupils
develop skills in segmenting and blending. As a result, pupils develop the confidence to
read unknown words in key stage 1.
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Personal development, behaviour and welfare

Good

Personal development and welfare
 The school’s work to promote pupils’ personal development and welfare is good.
 Supporting the personal development of the pupils is at the heart of the school’s work,
and very positive working relationships exist between staff and pupils. Pupils and
parents told inspectors that they value the support that staff willingly provide. As one
parent said, ‘Pebsham has a strong sense of community and provides a warm and
caring environment for its pupils.’
 Pupils are safe and secure in the school and they feel happy here. Nurture group staff
provide effective help and guidance to pupils who feel vulnerable, supporting them to
develop emotional resilience and improved social skills. An overwhelming majority of
pupils affirmed that they feel happy and well looked after at school.
 Learning about e-safety is given an appropriately high priority. Pupils value the
opportunities that they have to learn about keeping themselves safe, in and around the
school, as well as online.
 Pupils understand the importance of staying healthy through regular exercise, eating
healthily and keeping hydrated through regular drinks of water. Pupils at breaktime
could explain the importance of eating fruit and engaging in a range of active games.
They spoke enthusiastically to inspectors about their enjoyment of sport and physical
education.
 All year groups are represented on the school council and pupils are encouraged to
take responsibility to look after each other in other ways, such as by becoming
playground buddies to support younger pupils in the playground.
Behaviour
 The behaviour of pupils is good.
 Leaders have devised clear policies and procedures which are understood by the pupils.
These help the pupils manage their own behaviour well and make the right choices. All
pupils, and children in the Reception class, are focused on performing well in class and
respond well to the praise and rewards that their teachers offer.
 Pupils are courteous, polite and confident to talk to visitors. They have a clear
understanding of right and wrong, and play sensibly on the playground at break and
lunchtime. Pupils care for each other. They report that they feel that it is their duty to
quickly spot if another pupil is upset or hurt and make sure that this brought to the
attention of staff.
 Attendance has significantly improved over the past three years and is now in line with
the national average. The headteacher has worked hard to support families and ensure
that persistent absence figures have improved.
 Pupils appreciate the improvements to the school buildings and grounds and they treat
the school with respect. This means that the school offers an attractive and well-kept
learning environment indoors and out.
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 Pupils have a good understanding of most forms of prejudice-based bullying and are
quite clear in their views of tolerance and equality. They are confident that bullying
only rarely happens in school. As one pupil explained, ‘Our golden rule is to treat
others the way you wish to be treated.’
 Nearly all staff and the large majority of parents who spoke to inspectors, or responded
to Ofsted’s online questionnaire, Parent View, are of the view that behaviour is good.
Although a small minority of parents expressed reservations, the school’s own records
indicate that significant improvements to behaviour have been made during the last
two years, and demonstrate that behaviour is typically good over time.
 In most lessons, pupils show an enthusiasm for their learning and engage well in the
tasks they are given. In a very small minority of lessons, behaviour is less impressive.
In these lessons, not all pupils receive the challenge they need to maintain their
interest or keep them fully engaged in their work. Where this happens, a small number
of pupils can disrupt learning with chatter or off-task behaviour.
Outcomes for pupils

Requires improvement

 Pupils’ outcomes require improvement because the progress that they make across the
school is not consistently good. In 2015, pupils made good progress in reading and
writing by the end of key stage 2. However, girls did not perform as well as boys in
mathematics. In 2016, published data indicates that pupils’ progress from key stage 1
to the end of key stage 2 was significantly below average in both reading and
mathematics.
 Most pupils make good progress in key stage 1 in reading and mathematics. However,
in 2016, too few of the lower-ability pupils attained the expected standard and too few
middle-ability pupils achieved greater depth in writing.
 School assessment and tracking systems are not used effectively enough to eliminate
differences in the progress made by different classes. Work in pupils’ books shows that
in mathematics, although there is evidence of recent stronger progress in Year 6, there
are inconsistencies across the school. The overall rate of progress in mathematics,
particularly for the most able pupils, is too slow. Similarly, in writing, although there
have been recent improvements, there is a variable picture of progress across key
stage 2 and the most able pupils are not always being stretched sufficiently.
 Pupil’s books evidence that they do not regularly apply their skills to write in depth
when they learn about science or the humanities. Consequently, progress over time in
the wider curriculum is too slow, particularly for the most able pupils.
 A comparison with national progress information demonstrates that in 2016 the
progress made by disadvantaged pupils was significantly below average in reading and
mathematics. This picture is changing because targeted interventions are ensuring that
these pupils are currently making progress in line with their peers. However, more
ambitious targets need to be set to accelerate the progress made by this group still
further. This is particularly true for the most able disadvantaged pupils, so that
differences in attainment between disadvantaged pupils and other pupils nationally are
diminished.
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 Effective teaching of phonics in the Reception class and Year 1 has ensured that the
proportion of pupils achieving the expected standard in the phonics screening check
has been above the national averages for the last three years.
 Through regular pupils’ progress meetings, leaders monitor the progress of individual
pupils who have special educational needs and/or disabilities and coordinate bespoke
interventions. Training opportunities have been provided for teaching assistants, which
have resulted in a skilled workforce. Good relationships and the effective support
during intervention sessions underpin the improved progress that these pupils make
from their starting points.
Early years provision

Good

 Good relationships with parents and Nursery providers ensure smooth transitions and
children make a very strong start to school life in the Reception class. They make good
progress from their starting points and leave well prepared for Year 1.
 The proportion of children who reached a good level of development in the early years
foundation stage profile exceeded the national figure in 2015 and it has done so again
this year.
 School leaders have worked with TKAT recently to completely refurbish and reinvigorate the learning environment in the early years. Children now benefit from a
bright and stimulating environment which offers a wealth of easily accessible
interesting activities that promote child-centred learning. In the indoor environment, a
wide range of materials encourage children to independently access mathematical or
literacy-based learning. The well-resourced outdoor area encourages investigation and
exploration, and provides rich opportunities for children to learn through collaborative
play.
 Leadership is strong and good relationships with other schools in the area enables
sharing of best practice and support for staff. Teachers have a very good
understanding of the strengths and areas for development in the early years provision.
They have high aspirations and are determined that all children should make good or
better progress. Staff are sharply focused on providing high-quality teaching and rich
learning experiences for children. All safeguarding arrangements are sound.
 Teaching in the early years foundation stage is among the strongest in the school.
Good relationships and effective questioning ensure purposeful activity and that all
children are challenged.
 Children make a good start in learning to read because all staff are clearly focused on
developing their use of phonics. Reception Year children have mastered sounds and
are blending them together to make words that they then link to form sentences.
Leaders are aware that improved liaison with key stage 1 teachers is needed to
improve the teaching of phonics and ensure that pupils continue to make progress at
the same rate during Years 1 and 2.
 Well-planned teaching and learning opportunities underpin the strong progress that
children make. Staff discussions with children help them develop their communication
skills and extend their learning. Teachers and teaching assistants work well as a team
to assess children’s progress, then identify and plan suitable next steps.
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 Children have well-developed social skills for their age. They interact calmly, show
respect for staff and each other and work together sensibly. During the inspection,
children were seen confidently working collaboratively and independently on tasks
including role play, drawing and mathematics number and pattern matching.
 Staff know each of the children really well and liaise well with parents. The needs of
disadvantaged children and children who have special educational needs and/or
disabilities are carefully considered. Leaders ensure that additional funding is used
wisely to meet the needs of these groups. This highly personalised focus, together with
stimulating teaching, ensures that these pupils make strong progress from typically low
starting points.
 Communication with parents is effective. Parents contribute well to assessment of their
children’s progress and celebration of achievement. They are very positive about the
provision.
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School details
Unique reference number

140411

Local authority

East Sussex

Inspection number

10019857

This inspection of the school was carried out under section 5 of the Education Act 2005.
Type of school

Primary

School category

Academy sponsor-led

Age range of pupils

4–11

Gender of pupils

Mixed

Number of pupils on the school roll

192

Appropriate authority

The governing body

Chair

Wendy Morgan

Headteacher

Rachel Martin

Telephone number

01424 215 175

Website

www.pebsham-tkat.org

Email address

office@pebsham-tkat.org

Date of previous inspection

Not previously inspected

Information about this school
 The predecessor school, Pebsham Community Primary School closed in December 2013
and Pebsham Primary Academy opened in January 2014 sponsored by The Kemnal
Academies Trust (TKAT). This was the first inspection of this new school.
 TKAT has overseen the restructuring of leadership and the organisation of the
governing body.
 The school does not comply with Department for Education guidance on what
academies should publish about the content of the curriculum for each year group.
 The school does not meet requirements on the publication of information about the
content of the curriculum the school follows in each academic year for every subject on
its website.
 Pebsham Primary Academy is smaller than the average-sized primary school.
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 The school runs a breakfast club and an after-school club which offer childcare before
and after school.
 The proportion of pupils from minority ethnic backgrounds is lower than average. Very
few of the pupils speak English as an additional language.
 The proportion of disadvantaged pupils, those who are supported by the pupil premium
funding, is slightly above the national figure.
 The proportion of pupils who have special educational needs and/or disabilities is in
line with the national average.
 Published progress information for 2016 indicates that the school did not meet the
government’s current floor standards. These standards set the minimum expectations
for pupils’ outcomes in reading, writing and mathematics by the end of Year 6.
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Information about this inspection
 Inspectors reviewed the checks made on staff about their suitability to work with
children.
 Inspectors visited 20 lessons and an assembly in order to gather evidence to contribute
to inspectors’ evaluation of the quality of teaching, learning and assessment. Some of
these observations were conducted jointly with senior leaders.
 Meetings were held with the headteacher, deputy headteacher, middle leaders,
members of the governing body and a representative from TKAT.
 Inspectors talked to pupils about their learning and looked at the work in their books
across a range of subjects. They spoke to pupils on the playground and during lessons,
and met with a group of pupils to gather their views.
 Inspectors talked to pupils about reading and heard some of the pupils read.
 Conversations were held with a number of parents at the end of the school day.
Inspectors also considered the views expressed in the 62 responses to Parent View,
which included 18 written comments.
 A wide range of school documentation was scrutinised, including that relating to
policies, strategic planning documents, safety, self-evaluation documents, pupils’
achievement, and behaviour and attendance information.

Inspection team
Matthew Newberry, lead inspector

Her Majesty’s Inspector

Theresa Phillips

Her Majesty’s Inspector
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Any complaints about the inspection or the report should be made following the procedures set out in the
guidance 'Raising concerns and making a complaint about Ofsted', which is available from Ofsted's
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send
you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.

In the report, 'disadvantaged pupils' refers to those pupils who attract government pupil premium funding:
pupils claiming free school meals at any point in the last six years and pupils in care or who left care
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-andalternative-provision-settings.
You can use Parent View to give Ofsted your opinion on your child's school. Ofsted will use the information
parents and carers provide when deciding which schools to inspect and when and as part of the inspection.
You can also use Parent View to find out what other parents and carers think about schools in England. You
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website:
www.gov.uk/government/organisations/ofsted.

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners of all
ages. It regulates and inspects childcare and children's social care, and inspects the Children and Family
Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education
and skills, adult and community learning, and education and training in prisons and other secure
establishments. It assesses council children's services, and inspects services for children looked after,
safeguarding and child protection.
If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk.
You may reuse this information (not including logos) free of charge in any format or medium, under the
terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/opengovernment-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU,
or email: psi@nationalarchives.gsi.gov.uk.
This publication is available at www.gov.uk/ofsted.
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:
http://eepurl.com/iTrDn.
Piccadilly Gate
Store Street
Manchester
M1 2WD
T: 0300 123 4234
Textphone: 0161 618 8524
E: enquiries@ofsted.gov.uk
W: www.gov.uk/ofsted
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