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Good
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Requires improvement
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Overall effectiveness

Summary of key findings for parents and pupils
This is a school that requires improvement. It is not good because
 The achievement of students, particularly in  The school does not set clear and suitably
English, is not good enough. Too few
challenging targets for all groups of students,
students achieve five or more good GCSEs,
especially those who are capable of making
including English and mathematics.
more than expected progress.
 Teaching requires improvement as not
 Leaders do not check rigorously the outcomes
enough is consistently good and not enough
of all groups of students.
is outstanding. There remains too much
 Leadership and management require
variation in the teaching of English.
improvement. Leaders at all levels, including
 There remains too much inconsistency in the
governors, do not check robustly how well the
feedback given to students that helps them to
school is doing, especially when compared to
improve their work and so make better
national expectations. Their expectations for
progress. Likewise, the quality and quantity
students’ academic outcomes are not high
of work are issues within some subjects.
enough.
The school has the following strengths
 Behaviour and safety are good. This is a fully  The Learning Centre is outstanding. It is well
inclusive school at the heart of its community.
led and highly valued by students. Staff here
The care and support for students are
provide support that enables students to
excellent; relationships are positive and
achieve success, both academically and
students feel highly valued.
socially.
 The headteacher is determined, ambitious
 Students achieve well in mathematics,
and passionate about the school and its
information and communication technology
associated values. Along with governors, he is
and in vocational subjects within the sixth
addressing underperformance in teaching and
form.
ensuring all staff are accountable for the
 The sixth form is good; it is well led and
outcomes of students.
provides a curriculum that caters for the needs
 There is outstanding teaching in some areas
of many students, ensuring they are prepared
and strengths in several aspects of middle
for the next stage of education or employment.
leadership.
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Information about this inspection
 Inspectors observed 40 part-lessons taught by 39 different teachers. Two observations of
lessons were also carried out in partnership with a member of the senior leadership team.
 Meetings were held with the members of the governing body, the headteacher, senior leaders
and heads of subject departments. Inspectors also met with groups of students of differing ages
and abilities. A meeting was also held with a representative from the local authority and the
academy’s improvement consultant.
 Inspectors looked at a range of documentation, including information and work showing
students’ progress and attainment, school improvement plans, monitoring documentation and
records related to behaviour and safeguarding. Inspectors looked at work in students’ books and
conducted a specific work scrutiny of English books with the subject leader.
 Inspectors took into account the views expressed by parents through the school’s own survey of
parents, taken in March 2013. Unfortunately, there were insufficient responses registered on the
online questionnaire, Parent View, for inspectors to take these into account.
 The academy was last inspected in May 2013. This inspection was carried out following concerns
by Ofsted after outcomes from the 2013 summer examinations.

Inspection team
Derek Davies, Lead inspector

Additional Inspector

Janet Peckett

Additional Inspector

John Ashley

Additional Inspector

Alan Parkinson

Additional Inspector
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Full report
Information about this school
 Oldershaw Academy converted to an Academy in July 2011. The last inspection took place in
May 2013, where it was judged to be good.
 The academy is smaller than the average-sized secondary school and has fewer girls than boys.
The sixth form is smaller than average.
 The proportion of disabled students and those who have special educational needs supported
through school action is above the national average.
 The proportion of students supported at school action plus or with a statement of special
educational needs is above the national average.
 The proportion of students known to be eligible for the pupil premium is well above the national
average. The pupil premium is additional funding for those pupils who are known to be eligible
for free school meals, children of service families and those children who are looked after by the
local authority.
 The very large majority of students are of White British heritage.
 The school has a specially resourced provision, The Learning Centre, for students with moderate
learning difficulties.
 The academy does not meet the government’s floor targets, which set the minimum expected
for students’ attainment and progress.
 A high proportion of students start at the academy later than Year 7 and some start as late as
Year 11.
 Since the last inspection, there have been significant changes to staffing within the English
department. Likewise, the department has been supported by a specialist Leader of Education
from Hawkley Hall High School.
 The school extends its curriculum by providing alternative provision on a part-time basis at
Cornerstones Training and the Shaftesbury Centre. Other students follow David Campbell
courses (football coaching) and MTEC courses (training in childcare and cookery) which take
place on the academy site. The academy has consortium arrangements with other local sixth
forms to broaden the choice of options to students.

What does the school need to do to improve further?
 Ensure teaching is usually good and increase the proportion of outstanding lessons throughout
Key Stages 3 and 4 to improve the rate of progress of all groups of students, especially in
English, by:
ensuring greater consistency in the expectations of teachers on the quality and quantity of
work expected from students
using the wealth of information that the school collects on individual students, set appropriate
targets and plan activities that engage and challenge all groups of students
developing further the way that teachers mark work and provide feedback to students
sharing outstanding practice, such as that seen in The Learning Centre, to improve the skills
and expertise of all staff across the school.
 Improve leadership and management, including governance, so that leaders systematically
check how well the academy is doing, paying particular reference to all groups of students and
how the academy compares to national expectations.
 An external review of governance should be undertaken in order to assess how this aspect of
leadership and governance may be improved.
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Inspection judgements
The achievement of pupils

requires improvement

 Achievement is not good because, since the last inspection, the number of students achieving
five or more good GCSE passes, including English and mathematics, declined in 2013. A
significant number of students did not achieve their anticipated grade C in English; likewise, the
proportion of students making good progress in this subject was well below average. The
number of students making good and better progress is well below the national average in both
English and mathematics.
 Students enter the academy with starting points well below the national average; the relatively
good progress that they make in mathematics is not replicated in English.
 The achievement of last year’s Year 11 in mathematics was good. Students also particularly
achieved well in information technology and vocational courses.
 In 2013, 22% of students eligible for support through the pupil premium achieved five or more
GCSE passes, including English and mathematics, compared to 34% of others in the academy.
However, closing the gap in achievement for students who are known to be eligible for free
school meals has been a priority for governors and leaders, with additional funding being
appropriately targeted to address any underperformance. Consequently, the progress that these
students make has improved in both English and mathematics over the past three years,
significantly so in mathematics where GCSE grades are similar to other students. In English, the
gap in attainment is almost the equivalent of one GCSE grade.
 Students who are eligible for the Year 7 catch-up premium receive additional support to develop
their literacy and numeracy skills. As a result, they are making at least similar, and often better,
progress to that made by other students, particularly in English, where skills are increasing well.
 For 2014, the academy has secured 32% of students who have already gained a C grade or
above in both English and mathematics. The progress that these students have made is better
than that made in Year 11 last year, with notable improvements in English. This is a significant
improvement from the same time last year and supports the school’s predications that students
are on track to achieve markedly improved outcomes in GCSE examinations this summer.
 The data made available from the academy show that the rate of progress students make is
improving rapidly, particularly in English, in all year groups within Key Stage 3.
 Students who join the school after Year 7 are provided with additional support and a curriculum
that enables them to succeed and make good progress.
 Disabled students and those with special educational needs supported by a statement, including
those who are part of the resourced provision, make particularly good, and sometimes
outstanding progress because of the good support they receive from staff in The Learning
Centre, as well as teaching assistants in other lessons. This outstanding facility ensures that
students are able to integrate fully into the main school, so demonstrating the school’s values of
promoting equality of opportunity for all. The students who are supported through school action
also make stronger progress, particularly in Key Stage 3.
 The academy has reviewed its policy for early entry of students in English and mathematics
examinations. Any student who has not achieved their target grade is re-entered for each
examination, sometimes at a higher tier. Likewise, students in English, after achieving a GCSE
pass, could move on to an alternative English qualification. The academy believes that their early
entry policy motivates students and secures achievement, especially for the most able students.
 The most able students make better progress in mathematics than in English. This is because
students are expected to rise to the challenge offered from working on more taxing problems
and activities in mathematics. This is not so often the case in English because teachers’
expectations have not been sufficiently demanding, although this is now improving.
 Many students enter the sixth form with much lower attainment than average. The academy
provides a range of courses, both academic and vocational, though fewer numbers complete A
and AS level qualifications. As a result of targeted support, and secure knowledge of every
individual, students make good progress from their starting points, particularly in vocational
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subjects. Students who start their post-16 studies without a grade C in English or mathematics
are generally successful in achieving this grade during their time in the sixth form.
 Students following courses in other establishments away from the academy site or alternative
courses on the academy site receive good support and achieve well. This alternative provision
clearly ensures that students who could be at risk of disengaging from education are well
catered for and achieve success, such as developing skills in cooking and childcare.
The quality of teaching

requires improvement

 The quality of teaching requires improvement because not enough lessons are good or better
and there is a small minority of inadequate teaching. Planned activities do not regularly
challenge and engage students, especially the most able students.
 Whereas it is very clear that teachers have high expectations for the care and support that they
provide, this is not always matched to the expectations that they have for students’ academic
outcomes. Hence, some work seen does not challenge students sufficiently or enable them to
find things out for themselves.
 In lessons where students do not learn as much, tasks are mundane and do not provide
sufficient opportunities for students to think for themselves. Likewise, the students do not learn
quickly enough when work is not suitably challenging, particularly for the most able students.
 Tutor time is not used appropriately by all teachers to make it a worthwhile time of the day for
students. There were some good examples seen of private reading, paired reading and some
support work; however, for the majority of classes, the time is wasted.
 Marking and feedback in students’ workbooks remain inconsistent in quality. Likewise, teachers
still do not set high enough expectations for the quantity and quality of students’ work. The
advice given to students on how to improve their work is variable; there is some good practice,
but this is not consistent throughout the academy.
 As a result of staff changes, the quality of teaching in English is improving, with some
outstanding features, such as in a Year 8 lesson observed where the teacher captivated students
through his passion and enthusiasm for the subject. Students were keen to read aloud and
astute questioning was used by the teacher to secure understanding and develop key skills in
students’ creative writing.
 Teachers have exceptional subject knowledge in the performing arts, physical education,
information technology and languages and this enthuses students to do their best in these
lessons; teachers skilfully deepen the learning of students by providing high levels of challenge.
In these lessons, excellent relationships between teachers and students are established and
behaviour is often outstanding.
 Teaching in mathematics is often good and provides opportunities for students to develop their
understanding, especially when students have to think for themselves and work out where they
have made key mistakes in their work.
 Teaching in The Learning Centre is often outstanding. Teachers and teaching assistants know
their students well and cater for their needs and help them to find things out for themselves.
Teaching assistants are also very effective within other lessons by the way that they ask
questions that challenge and deepen understanding, enabling students who have special
educational needs to make good, or even better, progress.

The behaviour and safety of pupils

are good

 Students feel extremely safe and well cared for at the academy. They speak with pride about
their academy and appreciate the additional support and activities that are provided for them.
The academy works extremely hard with parents and other agencies to make sure that the
needs of students are met well. The academy’s work to keep students safe and secure is good.
 There is a good awareness of all types of bullying, which students say is infrequent and is
always dealt with by staff. Students believe the academy is very inclusive and tolerant; racist
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and homophobic bullying is unheard of. This positive response is supported by parents in the
academy’s own surveys.
 The behaviour of students is good. Students behave well around the school and are generally
polite and extremely friendly. Discussions with students revealed that there is some low-level
disruption in lessons which is usually dealt with effectively by teachers or support staff.
Information collected by the academy indicates a significant decrease in the amount of
inappropriate behaviours recorded during the past three years.
 Behaviour at break and lunchtimes is good; students engage with each other well and there are
very positive relationships with students and staff. There were a few occasions when students
did not respect the building as much as they should, such as by dropping litter on corridors.
 In a minority of lessons, students are too dependent on the teacher and do not get on with their
work quickly enough. Some are easily distracted or spend too much time on tasks that are not
helpful to their learning, such as copying overly long text or drawing grids, rather than getting
on with the activity that will help them to make good progress. Likewise, not all students
demonstrate an eagerness to learn and have less positive attitudes than the majority of
students. This could be seen with the way some students moved between lessons or did not
involve themselves as well as others in the lesson itself.
 Students look neat and tidy and keep their uniforms to a good standard.
 The academy has its own alternative provision for students who might be at risk of permanent
exclusion – The Hub. This provision re-engages students and reintegrates them back into
mainstream education. Consequently, the academy is very successful at preventing permanent
exclusions.
 Attendance continues to improve, though still remains slightly below the national average. As a
result of one-to-one support and additional staffing, the number of students who are persistently
absent from the academy has reduced significantly.
 The academy offers many opportunities which contribute to students’ spiritual, moral, social and
cultural development but the tracking of who takes advantage of these activities is not
sufficiently robust.

The leadership and management

requires improvement

 Leadership and management require improvement because, although leaders are securing
improvements in the academy’s performance, these are relatively recent. Leaders have put in
systems to deal with the improvements recommended at the last inspection in 2013 but, for
some of these areas, there has been insufficient time to embed new practice and so they have
not yet been addressed fully.
 The leadership is securing improvements in the school’s performance but these have not had
time to have full or sustained impact. Inconsistencies in the quality of teaching remain.
Outcomes for students at the end of Key Stage 4, especially in English, have remained below
average over time. Not enough students have been making good progress, particularly in
English, although standards are now rising and rates of progress are improving rapidly.
 The extensive and detailed information that the academy holds on each student clearly identifies
their many complex needs; however, leaders do not always analyse well enough the
performance of all key groups and relate performance to national expectations. This can
sometimes mean that leaders do not have an accurate picture of how well students, and the
academy, are actually doing.
 Targets set for students are not always suitably challenging, and are not ensuring that more
students make at least good rates of progress.
 Improvement plans identify the key priorities for the academy and show that leaders have a
clear awareness of what has to be done to raise the performance of students. Nonetheless,
outcomes in these plans are not always specific enough or linked to measurable outcomes for all
key groups.
 The headteacher is a great asset and provides a comprehensive vision for the student as being
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at the centre of everything that takes place in the academy. He is driven by a deep ambition for
the academy and its role within the community. Along with other leaders, there is a clear focus
on improving the quality of teaching and ensuring better outcomes for all students. This includes
dealing with underperformance in teaching.
 Joint observations undertaken as part of the inspection as well as the academy’s own checks on
teaching confirm that senior leaders accurately judge the quality of teaching. Training, especially
for those new to the profession, is comprehensive and closely linked to performance
management, though there are missed opportunities to share the good practice that exists
within the academy more formally.
 Leaders of The Learning Centre, the academy’s resourced provision, and for disabled students or
those students with special educational needs have established clear and rigorous mechanisms
for ensuring that students receive appropriate and sensitive support. As a result of this support,
these students do particularly well. Even so, analysis of outcomes for these students is not yet
as robust as it should be.
 There are many strengths among middle leaders, such as the ambition shown by the subject
leader of mathematics. All demonstrate a clear awareness of what improvements are required;
however, not all middle leaders accurately check how well they are doing, especially in terms of
the impact of their work. Likewise, there is no consistent approach to how middle leaders
monitor and check the quality of teaching, resulting in inconsistencies between departments.
 The relatively new subject leader of English knows what needs to be done and is now building
the right team to make these changes happen.
 The curriculum in all key stages provides students of all abilities with opportunities to succeed.
The extra period at the end of the school day enables additional support for students,
enrichment activities and extends the curriculum choices for sixth form students. The sixth form
curriculum is also enhanced as the academy is part of a consortium with other local secondary
schools.
 The local authority has a positive relationship with the academy and continues to provide some
aspects of training. Officers recognise the considerable improvements that have been made in
the academy since the appointment of the new headteacher, and that there is still much to do in
terms of improving outcomes for all students.
 The governance of the school:
Governors offer a total commitment to the academy and are proud of what it provides to the
community. However, they are not complacent and recognise where improvements need to be
made; they are robust in dealing with underperformance and making senior leaders
accountable for the outcomes of students. Governors are linked to departments and, since
September, have restructured their sub-committees so that these reflect the priorities within
the inspection framework.
Governors are provided with subject reviews that tell them about the quality of teaching.
Performance management of staff is clearly based on outcomes for students and is rigorously
applied and closely linked to the new Teacher Standards. Governors are fully aware of how the
additional funding that supports the progress of students eligible for pupil premium is used,
though their knowledge of the exact impact of individual initiatives is less secure. Information
presented to governors, by both the academy and its consultant, does not always focus
sufficiently on the progress of all groups of students and how well the academy compares to
how well other students are doing nationally. Likewise, the degree of challenge provided by
governors to senior leaders is not captured in records of governing body meetings.
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What inspection judgements mean
School
Grade

Judgement

Description

Grade 1

Outstanding

An outstanding school is highly effective in delivering outcomes
that provide exceptionally well for all its pupils’ needs. This ensures
that pupils are very well equipped for the next stage of their
education, training or employment.

Grade 2

Good

A good school is effective in delivering outcomes that provide well
for all its pupils’ needs. Pupils are well prepared for the next stage
of their education, training or employment.

Grade 3

Requires
improvement

A school that requires improvement is not yet a good school, but it
is not inadequate. This school will receive a full inspection within
24 months from the date of this inspection.

Grade 4

Inadequate

A school that has serious weaknesses is inadequate overall and
requires significant improvement but leadership and management
are judged to be Grade 3 or better. This school will receive regular
monitoring by Ofsted inspectors.
A school that requires special measures is one where the school is
failing to give its pupils an acceptable standard of education and
the school’s leaders, managers or governors have not
demonstrated that they have the capacity to secure the necessary
improvement in the school. This school will receive regular
monitoring by Ofsted inspectors.

Inspection report: The Oldershaw Academy, 4–5 February 2014

9 of 10

School details
Unique reference number

136895

Local authority

Wirral

Inspection number

440907

This inspection was carried out under section 8 of the Education Act 2005. The inspection was also
deemed a section 5 inspection under the same Act.

Type of school

Secondary

School category

Academy converter

Age range of pupils

11–19

Gender of pupils

Mixed

Gender of pupils in the sixth form

Mixed

Number of pupils on the school roll

781

Of which, number on roll in sixth form

124

Appropriate authority

The governing body

Chair

Dr I J Cubbin

Principal

Mr S J Peach

Date of previous school inspection

8 May 2013

Telephone number

0151 638 2800

Fax number

0151 691 1581

Email address

schooloffice@oldershaw.wirral.sch.uk

Any complaints about the inspection or the report should be made following the procedures set out in the
guidance ‘raising concerns and making complaints about Ofsted', which is available from Ofsted’s website:
www.ofsted.gov.uk. If you would like Ofsted to send you a copy of the guidance, please telephone 0300
123 4234, or email enquiries@ofsted.gov.uk.
You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted
will use the information parents and carers provide when deciding which schools to
inspect and when and as part of the inspection.
You can also use Parent View to find out what other parents and carers think about
schools in England. You can visit www.parentview.ofsted.gov.uk, or look for the link
on the main Ofsted website: www.ofsted.gov.uk

The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to
achieve excellence in the care of children and young people, and in education and skills for learners
of all ages. It regulates and inspects childcare and children's social care, and inspects the Children
and Family Court Advisory Support Service (Cafcass), schools, colleges, initial teacher training, workbased learning and skills training, adult and community learning, and education and training in
prisons and other secure establishments. It assesses council children’s services, and inspects services
for looked after children, safeguarding and child protection.
Further copies of this report are obtainable from the school. Under the Education Act 2005, the school
must provide a copy of this report free of charge to certain categories of people. A charge not
exceeding the full cost of reproduction may be made for any other copies supplied.
If you would like a copy of this document in a different format, such as large print or Braille, please
telephone 0300 123 4234, or email enquiries@ofsted.gov.uk.
You may copy all or parts of this document for non-commercial educational purposes, as long as you
give details of the source and date of publication and do not alter the information in any way.
To receive regular email alerts about new publications, including survey reports and school inspection
reports, please visit our website and go to ‘Subscribe’.
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